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Safe School 

Campus Initiative
City of San José

Department of Parks, Recreation and Neighborhood Services

Youth Intervention Services, 

San José Police Department Community Services Division, 

Santa Clara County Probation Department

District Attorney’s Office

Purpose...Purpose...

To assist schools in creating and 

maintaining an environment that is 

safe for students, staff and the  

surrounding community.
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GoalGoal

The primary goal of the Safe School

Campus Initiative is to prevent and if 

necessary, help manage critical 

incidents of youth violence, in the 

schools. 

Welfare and Institutions Code Welfare and Institutions Code 

830.1830.1
�� Members of a juvenile justice multidisciplinary Members of a juvenile justice multidisciplinary 

team engaged in the prevention, identification, and team engaged in the prevention, identification, and 

control of crime, including, but not limited to, control of crime, including, but not limited to, 

criminal street gang activity, may disclose and criminal street gang activity, may disclose and 

exchange nonprivileged information to and with exchange nonprivileged information to and with 

one another relating to any incidents of juvenile one another relating to any incidents of juvenile 

crime, including criminal street gang activity, that crime, including criminal street gang activity, that 

may be otherwise designated as confidential.may be otherwise designated as confidential.
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� W and I Code 18951

Any team of three or more persons, of which 
are trained in the prevention, identification, 
and control of juvenile crime.

� Formalized safety partnerships

� Designated School Safety Personnel

� City Community Coordinator

� Police School Coordinator

� Probation Officers

� District Attorney’s Office Representative

MDT MDT (Multi(Multi--Disciplinary Team)Disciplinary Team)

CommunicationCommunication

�MDT Paging System

�Nextel Two-Way Phone/Encrypted Radio

�Direct one on one contact

�Safety Alerts

�School Collaborative Safety Meetings
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� Level I  “Incident in Progress”

 Call 9-1-1

 Violence has erupted

 Armed intruder

� Level II  “Incident Likely to Occur”

 Tension has become elevated; conflict seems certain to occur

 Fight and incidents in the past few days are connected

 Reliable source says, “fight will happen Friday” or “at lunch”

� Level III  “Potential that Incident May Occur”

 Report of tension or potential conflict among individual, groups

or schools have surfaced in the community

 Information may indicate potential for an incident that may 

warrant proactive intervention or mediation

 incidents have happened on campus, or at other schools or in the

community that may point to future incident

Levels Of Response FrameworkLevels Of Response Framework

Police School LiaisonPolice School Liaison

� Provides a single point of contact as broker for police 

services and resources.

� Shares pertinent information with schools regarding 

climate, safety announcements, and possible threats in 

the area and community related to violence. 

� Provides training, and technical assistance in criminal 

and educational legal issues I.e. Code Red and SB 187.
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Community CoordinatorCommunity Coordinator
� Assess and advise school administration in matters of 

safety.

� Provides a single point of contact for community 

resources.

� Shares pertinent information with schools regarding 

climate, safety announcements, and possible threats in 

area and community related to violence. 

� Provides training to schools and administrators on 

safety protocol and Nextel phone. 

� Attends and/or facilitate school collaborative safety 

meetings.

Youth Outreach Worker Youth Outreach Worker 

� Provides city-wide gang mediation and intervention in    

the community and in the schools.

� Provides trips, home visits and assessments on gang 

involved/at-risk youth.

� Refers youths to the appropriate agencies/programs that 

support positive lifestyle changes.

� Provides gang awareness presentation.
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Safety Meetings

�� High schools, middle schools, CBOHigh schools, middle schools, CBO’’ss

�� To inform, educate,  and provide supportTo inform, educate,  and provide support

�� To provide city wide and local climate and follow To provide city wide and local climate and follow 

up regarding issues that impact the communityup regarding issues that impact the community

�� Normally once a monthNormally once a month

�� Typically at the high school in the communityTypically at the high school in the community

Q & AQ & A

THANK THANK 

YOUYOU
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A Conceptual Frame for Mapping Early Childhood Interventions in  
Santa Clara County 
 

By David Arredondo, M.D. 
 

 conceptual frame is useful for drawing a blueprint of early childhood interventions 
in Santa Clara County. In our case, we have combined a traditional public health 

model and the ecological model of Urie Bronfenbrenner. In the case of early childhood 
interventions, this model is virtually always preferred because it takes into account 
the myriad factors that significantly impinge on infants, toddlers, and preschoolers. 
The ecological approach organizes our thinking around each of the ecosystems that 
affect the child and her family both directly and indirectly. These can be visualized as 
a set of Russian dolls or bowls each nestled within the other as depicted in Figures 1 
and 2. 
 
Prevention, Intervention, and Intense Intervention are described in the public health 
model as Primary, Secondary, and Tertiary interventions, respectively. Thus, the 
public health model maps easily onto the macro-to-micro vocabulary that has been 
previously used.  
 
When we take the ecological approach and combine it with the traditional public 
health and medical model of primary, secondary, and tertiary interventions, we create 
a matrix of level of intervention and the ecology at which that intervention takes 
place. Using these two conceptual frameworks with the core values required by FIRST 
5 Santa Clara County we construct a robust model that includes a child, her multiple 
environments, and the aim of intervention at each ecological level.  
 

Definitions 
Intervention Types 
 

Primary Intervention 
A primary (prevention) intervention is designed to decrease the risk factors of a 
general population but is not targeted to a selected group. Examples are 
television advertisements against smoking or informational ads about the 
importance of early childhood development. 

 
Secondary Intervention 

A secondary intervention focuses on high-risk youth or their families and tries to 
prevent them from developing conditions for which they are at high risk.  An 
example would be drug education classes for children who were experimenting 
with drugs but who have not yet demonstrated a full-blown chemical addiction. 
Another example of secondary intervention would be targeting high-risk moms 
to make it less likely they would have problems raising their children.   

 
Tertiary Intervention  

A tertiary intervention is designed to help those who already have symptoms. 
Examples include treatment of childhood diseases or child development that 
has gone awry. Speech therapy, counseling, and tooth extraction are examples 
of tertiary interventions when they are applied to individuals who have already 
demonstrated symptoms. 

 

A 
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Ecologies (See Figure 2) 
 
Primary Ecology 

A child’s primary ecology is the constellation of interpersonal relations 
experienced on a consistent basis (daily or almost every day). These could 
include, parents, sibling, and friends in the neighborhood. 

 
Secondary Ecology 

The secondary ecology may be defined as that part of the child’s world that is 
once removed from those persons seen every day. This might include 
preschool, institutional daycare, kindergarten, church groups, physician visits, 
and other societal entities or institutions with which the child interacts 
episodically. In modern times, the line between primary and secondary 
ecologies has blurred for young children in industrialized societies. 

 
Tertiary Ecology 

The child’s tertiary ecology consists of the relationships between systems that 
may or may not ever directly “touch” the child or family directly. For example 
the relationship between the educational system and social service system 
makes up part of the tertiary ecology. Similarly the relationship between 
mental health providers, schools, and social services might make up another 
feature of the tertiary ecology. Tertiary ecology incorporates a larger 
perspective in which the community, societal agents, and culture interact to 
form the larger “world” in which the child, the family, and all of us live. This 
could naturally be extended to national and international culture. 
 

 
 
 

Figure 1. Interdependent and Nestled Ecologies 
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 Ecology/Intervention Grid 

 

ECOLOGIES 
 Primary Secondary Tertiary 

Primary 
(prevention) 

 3. Early Learning 
Initiative 
 
6. Institute for 
Professional 
Development 
 
7. Children’s’ Health 
Initiative 

 
2. Regional Partnerships 
Initiative 
 
8. Arts Enrichment 
Initiative 

Secondary  
5. Prenatal and 
Toddler Home-Based 
Visitation Program 

 
4. The East Initiative 

 

I
N
T
E
R
V
E
N
T
IO
N
S
  
  

Tertiary   
1. The Early Screening, 
Assessment and 
Diagnosis Initiative 
(Center for Learning and 
Achievement) 

 
9. Care Management 
Initiative-Family Court 
Services 

 
Current FIRST 5 Initiatives: Where They Fit and Why 

 
1.  Early Screening, Assessment and Diagnosis Initiative  
 (Center for Learning and Achievement) 
This initiative provides early screening, assessment, and early diagnosis of children 
prenatal to age 5 with suspected developmental variations or delays, behavioral 
concerns, and learning differences. The CLA approach focuses on the whole child, 
integrating educational and developmental findings with complex medical issues. 
Patients are seen by a team of specialists who offer evaluations leading to a 
description of the child and detailed recommendations. CLA is part of the Santa Clara 
Valley Health and Hospital System. 
 

Where it fits and why: 
• Secondary ecology because physician visits represent a part of the child’s world 

that is once removed from those persons seen every day. 
• Tertiary intervention because it is designed to help the child who already 

displays symptoms. Children are referred to this program for assessment and 
treatment for diseases or development that have gone awry. 
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2.  Regional Partnership Initiative. 
This initiative promotes the development of community-driven partnerships. Six 
regional partnerships have been established across the county made up of community 
based organizations and 51% community members. Each partnership is funded to 
design and implement a comprehensive plan that will create systemic change to 
ensure the well being of children prenatal through age 5 and their families. 
 

Where it fits and why: 
• Tertiary ecology because it works at the level of the community to form 

countrywide regional partnerships. It represents relationships between systems 
that may not every directly touch the child or family directly. 

• Primary (prevention) intervention because it is designed to decrease the risk 
factors for the general population of 0-5 children. 
 

3.  Early Learning Initiative 
This initiative brings together schools, families and communities in partnership to 
support the healthy development of children prenatal to age 5 and to promote the 
importance of early learning experiences. This statewide effort was developed by 
FIRST 5 California to ensure children enter school ready to learn. Three school districts 
have joined FIRST 5 in establishing School readiness partnerships (Franklin-McKinley, 
San Jose Unified, Gilroy Unified). 
 

Where it fits and why: 
• Secondary ecology because it represents preschool or institutional day care—

that part of the child’s world that is once removed from persons seen every 
day. 

• Primary (prevention) intervention because it is designed to decrease the risk 
factors for the general population of 0-5 children. 

 
4.  The East Initiative 
This initiative provides support for the development of a community-driven approach 
that identifies programs, services and activities for children prenatal through age 5 
and their families. The East Initiative’s focus is in the Alum Rock Union Elementary 
School District located in East San Jose focusing on the neighborhoods surrounding the 
following elementary schools, Cesar Chavez Elementary School, San Antonio 
Elementary School, and Arbuckle Elementary School. 
 

Where it fits and why: 
• Secondary ecology because it works at the community level within the child’s 

neighborhood. The initiative is a societal entity that is once removed from 
every day contact. 

• Secondary intervention because it focuses on high-risk youth in targeted 
neighborhoods. 

 
5.  Prenatal and Toddler Home-Based Visitation Program 
This initiative provides home visits for parents of children prenatal through age two. 
These home visits are based on research and promising practice models. The goals of 
the Initiative are:  
1) To promote healthy prenatal behaviors among expectant mothers,  
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2) To foster parent infant/toddler relationships,  
3) To link family members to health and human services. 
 

Where it fits and why: 
• Primary ecology because is takes place in the home along with the child’s 

interpersonal constellation of daily relationships. 
• Secondary intervention because the program works with a targeted population 

of high-risk mothers to help make it less likely they would have problems with 
child rearing practices. 

 
6.  Early Childhood Institute for Professional Development, Planning and Innovation 
Initiative 
The Institute was designed to expand opportunities for child care providers and early 
learning professionals by:  
1) Providing training that is culturally and linguistically appropriate,  
2) Advocating and promoting the principles of quality early childhood education, and  
3) Advocating for increased compensation and benefits for child care providers.  
The goals of this Initiative are to improve the quality of child care and to provide 
young children with stable and nurturing care. 
 

Where it fits and why: 
• Secondary ecology because it works at the level of the child care provider and 

early learning professional. Child care/preschool represents an aspect of the 
child’s world once removed from the home. 

• Primary (prevention) intervention because it is not targeted to a selected 
group but is designed to decrease risk factors for the general 0-5 population. 

 
7.  Children’s Health Initiative 
Healthy Kids is a low-cost comprehensive health, dental, and vision insurance with 
monthly premiums ranging from $4 per child to a maximum of $18 per family. This 
program is available to families with children age 19 and under. Healthy Kids was 
created by a public-private partnership and is administered by the Santa Clara Family 
Health Plan. 
 
Where it fits and why: 
• Secondary ecology because it works at the level of the child’s health care 

provider, physician or hospital. 
• Primary (prevention) intervention because it is not targeted to a selected 

group but is designed to decrease risk factors for the general 0-5 population. 
 
8.  Arts Enrichment Initiative 
This initiative will build community capacity for utilizing the arts as well as create 
access to arts experiences that promote cultural enrichment and creative learning. 
FIRST 5 has allocated funds for ten community art events and activities that emphasize 
early childhood development for young children and their families. 
 

Where it fits and why: 
• Tertiary ecology because it works at the level of the institutions that may 

never touch the child directly. 
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• Primary (prevention) intervention because it works to decrease risk factors for 
young children and their families. 

 
9.  Care Management Initiative-Family Court Services 
This initiative was developed to assist children and their families within the Family 
Court System to access the resources needed to provide for their support by 1) 
Creating a network of quality programs, services and activities, 2) Coordinating 
prevention, intervention, and intensive intervention services, 3) Identifying and 
addressing gaps in needed services and the over and under utilization of existing 
services, and 4) Fostering community collaboration to enable the coordination and 
integration of existing services and infrastructures.  Also, care managers coordinate 
and secure access to multiple programs and services identified by the families with the 
goal of preventing families from entering Dependency Court. 
 

Where it fits and why: 
• Tertiary ecology because it works at the level of the institutions that may 

never touch the child directly. 
• Tertiary intervention because it is designed to help those families who are 

already in the Family Court System—those who have already displayed 
“symptoms” of distress. By connecting these families with services the 
initiative is intended to prevent further deterioration. 
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Notes On An Ecological Approach to Child Development  
 

by David Arredondo 

 
he ecological approach has its roots in the ancient Indian and Buddhist understanding 
that inherently nothing can exist alone and that all things exist interdependently. To 

my knowledge the clearest articulation of this understanding is the Avatamsaka Sutra, 
circa 1 A.D.1 Over the centuries this understanding had been articulated in many forms 
including modern systems theory and the work of Urie Bronfrenbrenner2 who applied a 
simplified model to the ecology of human development.  

 
Most of the work on ecological approaches to early development is based on the work of 
Urie Bronfrenbrenner, which is based on an understanding of interdependent origination. 
In the development of its Matrix Program3, EMQ incorporated his work, but found it 
required adaptation it to make it more accessible. Although much simplified, this essay 
is true to the work of Bronfrenbrenner and to the systems thinking that dominates 
contemporary ecological approaches. As a practical matter, what is important in child 
development is to understand that transitions and preparations for transitions are key 
and that continuity across ecologies is important for a child’s wellbeing. Ecological 
systems theory promotes collaboration among all of the systems that impact the youth 
and families to effectively meet developmental needs.  
 
From Garbarino and Ganzel (2000)4:  

 
We must recognize that the habitat of the child at risk includes family, friends, 
neighborhood, church, and school, as well as less immediate forces that constitute 
the social geography and climate (e.g., laws, institutions, and values) and the 
physical environment. The interplay of these social forces and physical settings 
with the individual child defines the range of issues in the forefront of an 
ecological perspective. The most important characteristic of this ecological 
perspective is that it both reinforces our inclination to look inside the individual 
and encourages us to look beyond the individual to the environment for questions 
and explanations about individual behavior and development. The ecological 
perspective emphasizes development in context. (pg 76) 
 
We cannot reliably predict the future of one system without knowing something 
about the other systems with which it is linked. And even then this may be very 
difficult. We see this when we ask, Does early child care enhance or harm 
development? It depends on the child's age, quality of parent-child attachment, the 
child-care provider's relationship to the child's parents, and the child-care 

                                                 
1 Cleary, T. (Translator, 1984). The Flower Ornament Scripture, A Translation of the Avatamsaka 
Sutra. Shambhala Publications, Boston, MA 
2
 Bronfenbrenner, Urie, 1979, The Ecology of Human Development: Experiments by Nature and 
Design, Harvard University Press, Cambridge, MA 
3
 Arredondo, D., Evora, D., Sessions, G., & Wolfe, C, EMQ Matrix Handbook: Philosophy and 
Practice Principles, 2003, EMQ Children and Family Services, Campbell, CA 
4
 Garbarino, J. & Ganzel, B., “The Human Ecology of Early Risk,” Chapter 4, pp 76-93. From 
Handbook of Early Childhood Intervention, 2nd Edition, Shonkoff, J.P & S.J. Meisels, eds., 
Cambridge University Press 2000.  

T 
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provider's motivations and training, as well as the more obvious question of what 
exactly constitutes the experience of child care. (Pg 78) 

 
In other words, early child care may not be desirable for some children and families in 
certain circumstances depending upon the different ecolologies involved.  
 
Definitions (Adapted from Bronfrenbrenner by Arredondo) 
 
Primary Ecology 
A child’s primary ecology is the constellation of interpersonal relations experienced on a 
consistent basis (daily or almost every day). These could include, parents, sibling, peers 
at school, and friends in the neighborhood.  
 
Secondary Ecology 
The secondary ecology may be defined as that part of the child’s world that is once 
removed from those persons seen every day. This might include preschool, institutional 
daycare, kindergarten, church groups, and other societal entities or institutions with 
which the child interacts episodically. In modern times, the line between primary and 
secondary ecologies has blurred for young children in industrialized societies.  
 
Tertiary Ecology 
The child’s tertiary ecology consists of the relationships between systems that may or 
may not ever directly “touch” the child or family directly. For example the relationship 
between the educational system and social service system makes up part of the tertiary 
ecology. Similarly the relationship between mental health providers, schools, and social 
services might make up another feature of the tertiary ecology. Tertiary ecology 
incorporates a larger perspective in which societal agents and culture interact to form 
the larger “world” in which the child, the family, and all of us live. This could naturally 
be extended to national and international culture. 
 
From Garbarino and Ganzel (2000):  
 

The goal is to make use of a systems approach to clarify the complexity we face in 
attempting to understand the interplay of biological, psychological, social, and 
cultural forces in early developmental risks and their amelioration. A systems 
approach helps us discover the connections among what might at first seem to be 
unrelated events. It can also help us see that what often seems like an obvious 
solution may actually only make the problem worse. Forrester (1969) noted that 
some urban renewal initiatives actually produced urban decay by disabling the 
social environment of the urban neighborhoods as a by-product of reconstructing 
the physical environment. He concluded that because systems are linked, and 
therefore influence each other (feedback), many of the most effective solutions to 
social problems are not readily apparent, and may even be counterintuitive. 
According to Hardin (1966), the first law of ecology is "You can never do just one 
thing." (pg 77) 

 
The richness of a secondary ecosystem is in the number and quality of its 
connections. One example is the case of an infant's child care group and his or her 
home. We ask, Do staff visit the child at home? Do the child's parents know his or 
her friends at child care? Do parents of children at the center know each other? A 
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second example concerns a hospital and the home for a chronically ill child. What 
role do the parents play in the hospital regime? Do the same health care 
professionals who see the child in the hospital visit the home? Is the child the only 
one to participate in both? If he or she is the only linkage, the secondary ecosystem 
is weak, and that weakness may place the child at risk. (pg 79) (Underline added.) 
 

In summary, an ecological approach is much like a systems approach in that it deals not 
just with the child or her family but the larger contexts and the interrelationship 
between those contexts that make up the dynamic transactional interplay described by 
the ancients as interdependent origination. As applied to child development, it requires 
that we look beyond the child’s mind, relationships, domains of functioning, and 
institutional settings to the interactions between and among those settings and the 
contexts in which those interactions occur. Nothing happens that doesn’t affect 
something else. 
 
Honestly examining interactions from this perspective may yield some surprising results. 
We should keep these principles in mind as we approach the application of the new 
science of early childhood intervention to the different ecologies that exist and 
constantly interact here in Santa Clara County. 
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Strategic Planning Advisory Committee Meeting #2 Notes 
Thursday, April 28, 2011, 5:30-7:30pm   

Welcome Back and Agenda Review 

Carolyn Verheyen briefly summarized the agenda for the evening and reviewed the Summary of the 
first Strategic Planning meeting on March 24, 2011.  

Draft Planning Framework and Models 

Nancy Peña presented the draft School-Linked Services Plan Framework to the group.  Ms. Pena 
explained the three levels of intervention, target groups, and social ecologies. 

Overview of MDT Model 

Mario described the Safe School Campus Initiative, a model that is still in operation, although 
smaller due to fewer resources.  The purpose of the program is to create and maintain safe schools 
for students, staff and the surrounding community.  The primary goal of the Initiative is to prevent 
and help manage chronic incidents of youth violence and gang violence.  
 
Next Steps: Mario will provide an inventory of resources to Carolyn and MHD. 

Priority Issues/Concerns 

Participants discussed key concerns related to kids, families, schools, community and the service 
system.  Carolyn facilitated a 30-minute exercise to choose the key concerns and issues.  The group 
was encouraged to add issues of concern.  Participants agreed that they do not want to add too 
many and risk watering down the votes. 
 
Kids - 73 

• School readiness - 14 

• School engagement - 16 

• School achievement - 2 

• Substance Use/Abuse - 6 

• Behavioral and emotional problems - 17 

• Juvenile justice involvement - 4 

• Child welfare involvement 

• Pregnancy - 1 

• Health/Obesity/chronic diseases. - 3 

• Learning disability 

• Exposure to trauma - 10 
 
 
 
 

Families - 49 

• Child Abuse - 9 

• Domestic Violence - 1 

• Substance Abuse - 12 

• Divorce  

• Housing - 3 

• Self sufficiency - 14 

• Transiency - 6 

• Immigration - 4 
 
 
 
 
 
 
 



 

Schools - 49 

• Attendance - 3 

• Suspensions and expulsions - 12 

• Violence on campus - 4 

• Graduation rates - 3 

• Parent involvement - 12 

• Teacher Competency - 15 
 
Community - 33 

• School support - 11 

• Violence and crime - 4 

• Recreation - 5  

• Child Safety – 8 

• Food Security - 5  
 
Service System - 31 

• Accessibility - 8 

• Fragmentation - 3 

• Cultural Alignment - 7 

• Family Involved - 6  

• Disproportionality - 7 
 

Overarching - 17 

• Low expectations/ 
resignation/hopelessness - 17 

 

Committee Participation 

Prior to the dot exercise, Sal Alvarez expressed concern that the voting process may not represent 
the needs and concerns of all ethnic communities, especially the Latino community.  He suggested 
that a focus group convene to bring additional opinions on school-linked services.  Ms. Verheyen 
thanked Mr. Alvarez for offering to run a focus group and share the results with the team. Sal 
Alvarez believes that the Latino community and faith community need more representation in the 
Strategic Planning Advisory Committee.   

Next Steps and Meeting Closure 

The Project Team will try to take the next steps and identify the desired results for School-Linked 
Services. 
 
The next Strategic Planning Advisory Committee Meeting may be May 26, 2011.  Once the date of 
the meeting is concerned, participants will be contacted with relevant information. 
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